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CHAPI'ER I 
THE PURPOSE OF THIS UNIT 
l. The Problem 
Statement of the problem.-- This paper deals with the 
problem of subdividing an over-sized unit in ninth-grade 
civics on the topic, national govertL'Tient, into three shorter 
units. Then the paper takes up, mor·e extensively, the or-
ganization and presentation of the last of the three units 
according to the principles and procedu:c'es set down in 
.v Fundanentals of Secondary-School Teaching and the course in 
the Unit LTethod at Boston University nnder the direction of 
Professor Il.oy O. Billett, 
The or-iginal unit on national covernment had lleen 
planned to cover forty fifty-minute periods. This conformed 
with a program of stud:tes rigidly divided into four parts 
as follows: 
1. National Government (10 weeks-40 periods) 
2. State and Local Government (10 weeks-40 periods) 
3. ~orld History from 1918 to 1951 (10 weel:s-40 periods) 
4, Vocational Planning (10 weeks-40 pe~iods) 
Since the last part of this progra~ has to be conducted by 
ljRoy 0. Billett, ?undar,;sntals of Seccndary-School ':"eachir.t) 
Eo ugh ton ;,!iff lin Company, Boston, 1940. 
-1-
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the guida-nce coordinator over the first 30 weeks of the 
school year at the rate of three class meetings per quarter, 
there results as inflexible, staggered arrangement of' subject 
matter from one ten-week period to another. 
The original unit, planned for forty fifty-minute 
periods was first written as a term paper in the course men-
tioned above and presented to two ninth-grade classes in 
September of 1950. Of course, it violated one of the car-
dinal principles of the unit method as to length and resulted 
in several obvious defects. Because of its unbroken continu-
ity, no emergency substitution of subject matter could be 
made during the quarter. Pupil interest lag;sed at the end of 
the project. Furthermore, the testing of the unit was inad-
equate. The situation was worsened even more by offering the 
unit at the very beginning of the school year to a group of 
students, the majority of whom were not only new to a junior 
• high school but had never been tau.;ht by the unit method 
before, thus adding to the general bewilderment of opening 
days and resulting in a loss of ti~1e. 
Subdividing the unit,-- The decision was then made to 
subdivide the work into three shorter units, The first was 
intended to be of a transitional character, as from one 
grade and school to another, and to be taught by the tradi-
tional method, The second, using a mixed method, was 
designed to prepare the pupils for the third, full-fledged 
3 
unit, later described in this paper. 
The general statement of the ori~inal unit was as 
follows: 
"our national government was the result of a com':lromise 
by the thirteen original states to secure unity and 
standing among nations of the world, to preserve their 
former autonomy as states, and to Pl'Otect individual 
hwnan rights. These three were achieved through the 
drafting of the Constitution of the United States, which 
provided a democratic, representative, and flexible 
form of government. The Constitution contains a system 
of checks and balances whereby the responsibilities of 
government are divided among three distinct yet in-
terdependent bodies: the legislative, the executive, 
and the judicial''• 
As subdivided the first unit now reads: 
.... Unit 1 
"The Articles of Confederation (1731-1789) resulted in 
too loose a union among the thirteen original colonies. 
The Articles jealously guarded human rights and state 
rights but failed to achieve economic progress, military 
strength, or standing among the nations of the world. 
To avoid a disaster our national leaders met in 
Philadelphia in 1787 to draw up a stronger central 
government". 
4 
It was planned to cover this material in about eight fifty-
minute periods, to be taught with one text designed at 
eighth-srade level. This was to be done by the usual reading, 
regular home study, and recitation. 
The contents of the second unit, covering about 12 
fifty-minute periods, wel'e stated as follows: 
Unit 2 
"The Constitution of the United States was achieved 
after a series of compromises amen; the thirteen states. 
The latter retained most of their former ri2bts while 
granting some rights to the central govermnent. The 
overall goal of the new national government is contained 
in the Preamble. Human rights are safeguarded through 
the first ten amendments. The Constitution provides for 
. 
a democratic, representative form of gover::ment, with 
provisions for changes through a!llend:nents". 
In organizing this unit it was intended to familiarize the 
pupils with the use of several textbooks by studying one 
aspect of the problem with one text then turning to another 
book in solving another problem. Both group and co~mittee 
work were used in developing this unit. Less homework was 
assigned. The democratic method of substituting class assem-
blies for regular. recitations was introduced, thus leading 
to the pooling and sharing of experiences in the regular 
unit method. 
_, 
Table 1. Chronological Age and Intelligence Quotients 
of 28 Pupils in Grouo A 
Chronological Intellit;ence 
Pupil Age Quotient 
(1) (2) (3l 
1 • ..•• 16-1 95 
2 • ••.• 15-9 103 
3 •• .•. 15-8 76 
4 • ••.. 15-6 97 
5 • •••• 15-6 102 
6 • • • • • 15-5 95 
7 ••••• 15-2 88 
8 ...... 15-1 115 
9 ••••• 15-0 114 
10 • •••. 14-9 121 
11 ••••• 14-9 114 
12 ••••• 14-8 111 
13 •• ••• 14-6 116 
14 • •••• 14-6 120 
15 • •••• 14-6 109 
16 ••••• 14-G 100 
17 ••••• 14-4 108 
18 •• ••• 14-4 125 
19 •.••• 14-4 109 
20 • •••• 14-2 105 
21 . •••• 14-2 103 
22 •• ••• 14-1 132 
23 ••• •. 13-10 134 
24 •. .•. 13-10 120 
25 • •... 13-10 137 
26 • •••• 13-7 133 
27 ••••• 13-5 139 
28 ••••• 13-4 132 
5 
The pupils.-- The junior high school where the unit was 
to be taught is situated in the southern part of Fall F~iver, 
where the bulk of the city's textile and other industries is 
located. A large percentage of foreign born livad in this 
section some 25 years ago. Today, however, the cl1il:lre:-:t are 
\ 
T.a ble 2 • Chronological Age and Intelligence Q.uot ient s 
of 24 Pupils in Group B 
Chronological Intellic:el,ce 
Pupil Age Q.L;CtieLt 
(ll (2) (3) 
1 • .... 16-5 83 
2 • .••• 15-9 90 
3 I I I I I 15-7 71 
4 • •••• 15-7 84 
5 • ' ••. 15-3 90 
6 ••••• 15-3 120 
7 •• ••• 15-2 99 
8 I I I I I 15-1 101 
9 • •••. 15-0 111 
10 . •••• 14-9 116 
11. I I I I 14-7 99 
12 ••••• 14-7 107 
13 •.••• 14-7 127 
14 ••••• 14-5 94 
15 ••••• 14-5 76 
16 •• ••• 14-4 113 
17 ••••• 14-2 128 
18 •. •.• 13-11 125 
1 g •• ••• 13-11 122 
20 . .•• ; 13-ll 116 
21. I I I I 13-10 102 
22 . •.•. 13-8 109 
23 •.••. 13-8 123 
24 • •... 13-5 121 
6 
all natlve americans, including the 52 pupils assigned to 
study the unit. As a group, they inherited a rich and varied 
ethnical background, as suggested by such last na~es io the 
roster as Allard and Byron, Cabucio and Souza, ::coney and 
f\ Kaleski, Parra and Parzyck. :.:est of the parents, as appeal·s 
in the pupils' life records, belong to the lower lnco~o 
group. 
Table 3. Frequency .Jistribution of Intelligence Quotients 
for 28 Pupils ir.. Group A 
~ Intervals f d fd fdG 
(1) {2) _13~ (4) ( 5) 
136 - 141 .... 2 5 10 50 
130 -135 .... 4 4 16 64 
124 
-
129 .... 1 3 3 9 
118 - 123 . . . . 3 2 6 12 
112- 117 .... 4 1 4 4 
106 - 111 .... 4 -0 0 0 
100 - 105 .... 5 -1 -5 5 
94 - 99 .... 3 -2 -6 12 
88 
-
93 .... 1 -3 -3 9 
82 
-
8? •••• 0 -4 -0 0 
76 - 81 . . . . 1 -5 -5 25 
Total ••• 28 20 190 
Of the 52 pupils rwntioned above only 21 had previously 
attended the Henry Lord Junior I:ie;L Sctool. l'iine car:e from 
neie,hboring crar.unar schools, sixteen from pal'ochial school 
and six frorn the suburban town of Tiverton, R. I. 
A general curriculurr, is offered to all ninth-grade 
pupils, with a lirrited nunber' of electives. Twenty-eight 
pupils, nineteen boys and nine gir·ls, electec'. French and 
Algebra, They will hereafter be designated as Group A. 
Twenty-four pupils, sixteen girls and eight boys, elected 
Junior Business Training and Art. They will hereafter 
be designated as Group B. 
Chronolosical ages in Group A ranged from Ho-1 year's 
to 13-4 years, with an aver·age age of 14-5. In Group E the 
age range was from 16-5 years to 13-5 year's, with ar" aver·age 
of 14.8 years. 
7 
8 
The Eenmon Nelson Test of li:atur:C ty-.r'orn' A- was adn;in-
istered to both classes at the be&inning of the scl1ool year. 
In Group A the range of intelligence quotients ran. fror:: 76 
to 13S, with a mean of 115.05 and a standard deviation of 
14.28. Group B had an I. Q. range from 71 to 128 with a 
mean of 104.71 and a standard deviation of 16.50. 
The school.-- The building in which the pupils were to 
be housed is a former three-story grarnmar school, rebuilt in 
1921 after a disastrous fire, and converted into tLe pionneer 
junior high school of the community in 1922. 
GROUP III 
GiWUP IV 
11 pupils 
8 pupils GFiO\JP II 
GROUP V GROUP T 5 pupils ... 
2 pupils 115 2 pupils 
• 
76 90 91 ~ 105 106 120 121 13b 13o 150 
Figure 1. Histogram of Intelligence Quotients for 28 Pupila 
in Group A 
Table 4. Fr·equency Distribution of Intelligence Quotients 
for 24 Pupils in Group B 
Intervals f d fd fd2 
( 1 J (2) (3) {4) { 5) 
125 -129 .... 3 4 12 48 
120 
-
124 .... 4 3 12 36 
115 
-
119 . . . . 2 2 4 8 
110 - 114 . . . . 2 1 2 2 
105 
-
109 . . . . 2 0 0 0 
100 
-
104 .... 2 -1 -2 2 
95 
-
99 .... 2 -2 -4 8 
90 - 94 . . . . 3 -3 -9 27 
85 
-
89 .... 0 -4 -o 4 
80 - 84 .... 2 -5 -10 50 
75 
-
79 .... 1 -6 -6 36 
70 
-
74 . . . . 1 -7 --7 49 
Total ••• 24 -8 270 
For practical purposes it is obviously an antique and a 
makeshift. On the credit side, it should be t1entioned that 
the building itself and the classrooms are safe, clean and 
generally quite comfortable. The building contains 30 
classrooms of various sizes. The library serves as a caf-
eteria during the lunch period, so that pupils in classrooms 
during that time have no access to it. 
The classroom.-- The room in which tile unit was taught 
is on the third floor. It is one of the smallest, with a 
9 
floor space of 28 x 31 feet and a not too comfortable seatir.g 
capacity of 30 pupils. l':atural lightir·.g comes from tr..ree 
large windows with a southern exposure. On a sunny morn-
ing it is necessary to pull down the shades to protect the 
class from the Glare and discomfort of dir-ect sunli::,ht, yet 
at the same time to use artificial lighting from four 150-
watt suspension lamps for working purposes. The ventilation 
system is inadequate and must be supplemented by direct 
ventilation from the windows. Directly below is the court-
yard used by the physical education classes for the teaching 
and learning of organized but not very quiet games. 
Blackboards, a little too low, extend on three sides of 
the room. These ar·e broken on the south side by a cloakroom 
door, a small clothes closet and a bookcase, 32 inches wide 
and 20 inches deep. It contains four adjustable shelves 
for storing books. Below it are a small cupboard, also for 
storage purposes, and three large drawers, which at present 
GROUP II 
GRO:JP III 
GROUP IV 9 pupils 
8 pupils 
GROUP V 5 pupils GF~OUP I 
2 pupils 105 0 pupil I 
63 79 80 96 97 113 114 130 131 147 
Figure 2. Histogr·am of Intelligence Q.Uot ients for 24 Pupils 
in Group B 
10 
" 
are being used to file materials for the various units 
offered in this room, 
On the north side is more blackboard space, brol:en by 
the one door which serves as both entrance and exit to the 
class. Bulletin-board space is limited to a cork-surfaced 
board, sor;!e six feet long, cemented onto the blac;cboard on 
the northwest side of the room, and a smaller' i.Jlackboard 
in the northeast corner. The larger bulleti~-board is used 
exclusively for the unit rrethod, while the smaller board 
11 
in the rear of the room serves to post homeroom announcements. 
The classroom furniture consist of lift-top desk and 
seat combinations, mounted on tubular frames. As uncainly 
and uncomfortable as the contraptions maybe, they are, 
nevertheless adjustable and movable. At the front of the 
room is the teacher's desk and chair, also a library table 
four feet long and thirty-two inches wide. 
Preparation of the classroom.-- Althouch tables and 
chairs would have improved working facilities none were 
obtainable and the desks already descrl.bed were kept in use. 
It was planned however to arrange theE so as to form tables 
when needed for group or ccn;rnittee works. 
The library table near the teacher's desk was to be 
used for all reference material. The books were to be 
stacked neatly upon it, and listed with tabs under each 
stack. Other materials such as rulers, crayons, coupasses 
w 
w Desk 
v-!.fovable Desks 
w-Bulletin Boards 
x-IIindows 
I Table I 
y-Closet 
z-Book Case 
y 
Figure 3. Arrangement of Clas a room Pur nit ure for the t:ni t 
12 
were also to be placed on the table behind the books. Ency-
clopedias and Congressional Hecords on the reference list 
were to remair. ir. the school library and used there by the 
pupils. 
The bulletin-board was to be reserved exclusively for 
displays on national governr.1ent durin[ the teachin£; of the 
unit. Other displays were to be hung from a wiT·e cord 
strung along the picture shelves over the blackboards. The 
blackboard space was to be used for the nun:eroL1.S charts, 
diagrar.1s and maps essential in the teachinG of tte unit. 
Since Group B. had elected the study of art 1t was intended 
to integrate art and social studies in this partl.cular area. 
The blackboard surface back of the teacher's desi: was to be 
reserved, as much as possible, for the teacher's use. 
L:aterials and eguip~1ent .-- A stUI'dy typewriter is at 
the disposal of teachers for the production of classroom 
materials. Stencils are cut for the mimeograph when over 
200 copies are needed. For a lesser number, the hectograph 
is preferred. 
All audio-visual aids equipment in the school is in 
the care of a coordinator. He acts as a link between the 
teachers in the school and the Audio-Visual Aids Department 
which serves the entire school sJrstem. Vihile the equipment 
is the property of the school, most films, filmstrips and 
records come from the central department. 
13 
Its 1951-1952 catalogue has 112 millieographed pages of such 
materials listed for use by the schools. The scrwol 's 
equipment includes: 
1. A portable 16 mm. sound-film projector 
2. A combination record-cuttin;; and play-back L1achine 
3. An opaque projector 
4. A filmstrip projector 
5, A wire recorder 
6, Two combination radio and recording machines 
7. Five varicus types of turntables 
Two boys from each class are trained to set up and 
operate these machines when needed. 
14 
15 
2. The IJethod 
With pupil intelligence quotients rangin<:; fro;;, 76 to 1J9 
(see tables l and 2) it was evident that the un~7.t methodl/ 
offered the best solution to the problen of meetint the 
varied abilities, needs and aims of the children to be 
taught. Therefore it was planned to set up definite teacher 
and pupil objectives by carefully delimiting the una on 
national government. Next a set of core and optional assie>;n-
ments were to be worked out. At the outset of the unit 
assignment proper !:'.Otivation had to be arranged. The entire 
teaching-learning cycle was to be adequately eval•Jated by 
a number of educational measurements. 
The introduction.-- A discussion was planned based upon 
reasons for a class study of national government. It was 
expected to bring to light such motivating factors as the 
greatness and power of the American government, the respon-
sibilities of its citizenship, and the impact of the federal 
goverm1ent upon our daily lives. 
The filn 11 Meet Your Federal Government" was to be shown, 
followed by questions on the origin and purpose of the 
Constitution, the system of ''checks and balances" and the 
three branches of government. Assl,::nr.ent sheets and other 
material pertinent to the unit was to be distributed. 
yop. cit, 
1 " u 
The pretest.-- For purposes of measuring educative 
growth in tne unit area a test was constructed to meet the 
four criteria of (1) validity, (2) reliability, (3) diag-
nostic use and (4) ease of administration and scoring.l/ A 
100-item objective test, based upon the stateBent and delimi-
tation of the unit, was built into four parts. lt was in-
tended to consume one 50-minute period. The saiae test was 
planned to be used again at the end of the unit. 
The log.-- AB a further means of evaluation a log was 
to be kept while the unit was in progress. The reactions of 
pupils to the various activities, their interest or lack of 
interest, their ability to take part in group work, thelr 
citizenship, the disclosure of special aptitudes, the strong 
points and weaknesses in the construction of the unit, any 
possible improvement in conducting certain [)hases of the work, 
all were to be daily noted in a special notebook. 
Pupil inguiry form.-- The pupils' reactions to the unit 
were to be made lmown by means of twenty objective questions, 
about the more salient activities in the unit. Two addition-
al questions of the subjective type were designed to cover 
other phases possibly overlooked in the first part of the 
inquiry. 
1/Tioy 0, Ilillett, Fundamentals of Secondary-School Teaching, 
Houghton Hifflin Company, Boston, 1940, pp. 617-619. 
CHAPTER II 
UNIT III-NATIONAL GOVERNMENT 
1. statement of the Unit 
Our National Constitution contains a system of checks 
and balances whereby the responsibilities of government are 
about equally divided among three distinct yet interdependent 
-~ groups. The legislative branch of government is known as 
the Congress, composed of a House of Representatives and a 
Senate. The enforcement of laws is left in the hands of the 
executive branch (the President). The judicial branch o:f 
government has the task of determining whether the actions 
' of the legislative or executive branches of government con-
form to the Constitution of the United States. 
2. Delimitation of the Unit 
1. The background of colonial government was English. 
2. In colonial times English government consisted of a 
King as executive, a Parliament as lawmaker, and the 
Courts as judges. 
3. Likewise the colonies had their governors, assemblies 
or legislatures, and courts. 
4. our national constitution was suggested either 
directly from the English form of government or from 
-17-
~ 
.I\ 
5. 
the experiences of the States in governing them-
selves. 
The three divisions of government constitute an 
effective system which prevents any one group from 
assuming dictatorial powers over the people. 
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6. Congress is a bicameral lawmaking body, composed of 
a House of Representatives and a Senate. 
7. The bicameral body furnishes an additional check 
and balance to the government. 
8. Fewer laws are passed under this system but it 
perhaps insures our having fewer bad laws. 
9. The process of lawmaking is complicated. 
10. Regular elections for members of Congress are held 
in November of each even year. 
11. The life of a Congress is reckoned from one odd year 
to another; each session is numbered. 
12. The number, qualifications, and duties of Congress-
men are limited in the Constitution, while their 
salaries and other emoluments are set by Congress 
itself. 
13. No Congressman may hold more than one office at a 
time. 
14. Congressmen enjoy congressional immunity except in 
criminal cases. 
15. Each house is the judge of the qualifications and 
1\ 
conduct of its own members. 
16. The Congressional Record is an account of the pro-
ceedings of both houses. 
19 
17. The House of Representatives is intended to maintain 
a closer contact with the people than the Senate. 
18. The number of representatives from a state depends 
upon its population. 
19. Gerrymander is the practice of re-districting a state 
for gaining greater party control. 
20. The House of Representatives has special powers, 
chief of which is that of introducing bills for 
raising revenue. 
21. The presiding officer of the House is the Speaker 
who is the leader of the majority. 
22. The Senate consists of two members elected by each 
state. 
23. Since the Senate is smaller than the House, it has 
more permanent and complete organization. 
24. The President is the chief law enforcement officer 
in the national government. 
25. The Convention method by which the President is 
elected as a candidate is one of the most colorful 
activities of our political parties. 
26. The President 1 s qualifications, election and term of 
office are set down in the Constitution. Congress 
fixes his salary and other emoluments. 
27. The President has various powers such as law en-
forcement, commanding the armed forces, appoint-
ments, making treaties, signing or vetoing bills 
and calling special sessions of congress. 
28. The President's most exacting task is the forma-
tion of and the responsibility for the Cabinet 
(lfhich is not mentioned in the Constitution) and 
the departments the Cabinet represents. 
29. The Cabinet, originally composed of four members, 
now has nine. 
30. Cabinet members perform two important tasks: act 
as advisers to the President and head an adminis-
trative department. 
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31. Departments have definite functions but their work 
occasionally overlaps. 
32. The President also has administrative power over a 
number of special commissions and institutions. 
33. Our Federal Court System is limited to questions 
that distinctly concern the Constitution of the 
United States, the laws of Congress or treaties 
made by the National Government. 
34. As a foundation of our Federal Court System we have 
the District Courts. They have original jurisdic-
tion. There is at least one District Court in 
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each state. 
35. Above the District Courts stand the Circuit Courts 
of Appeals. The States are grouped into eleven 
circuits with a court in each circuit. These courts 
have appellate jurisdiction. 
36. The Supreme Court, in Washington, has a chief 
justice and eight associate justices. The Court's 
principal duty is to decide the constitutionality 
of laws. The decision of the majority of justices 
is final. 
37. Other Federal Courts include the Court of Claims, 
Court of Customs and Patent Appeals. 
Indirect and incidental learning products.--
A. Indirect 
1. A tendency on the part of the pupil to make 
the most of the se,rvices provided by our 
na:tional government. 
2. Promote an understanding and appreciation 
of democracy as "the American way of life 11 , 
3. Jf. desire to use democratic procedures while 
at work. 
4. A development of the tendency to find 
pleasure in such leisure time activities as 
drawing, collecting stamps, coins, pictures, 
clippings, etc. 
... -· 
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B. Incidental 
l. An increased understandl_r:g of the mass of i~-
formation about our national governr1ent in news-
. d" 1 ~· -L 1 .• papers, perle loa s, raalo, ce~ev:;_slon, ~:navies. 
2. An increased ability t0 gain access to vital 
sources of data on national coverrr,•ont. 
3. A grow~h in capacities for taki~g the initiative 
and assQ~ing responsibilities. 
4. A greater capacity for becoming self-educating 
through the correct use of books as so~rces of 
information and critical reading. 
5. A development of the capacity for independent 
judgment. 
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3. The Unit Assignment 
Core activities.-- A number of problems ar.d activities, 
bases upon the deli:nitat:!.on, were designed to meet the varied 
abilities, aims and i:1terests of the punils to be taught, 
A study and activity qu~.de was then prepal'ed. 
L Examine a copy of the ;.:ayflower Compact in 15:36, 
then read it again in modern print in 12:8. Iilake a 
report on its contents and the circumstances under 
which it was drawn up by the Pilgrims. 
2. Read the Charters granted to the Companies that 
formed the colonies. Did these charters give ti::te 
colonies certain rights? Which was the principal 
one? (5:307) 
3. Explain how the colonies gradually came to have a 
systen of government similar to that of tl1e states 
today. (5:307-308; 12:8-13) 
4. 3'et information a8out "checks and balances" in 1-369, 
and be prepared to tell how it worked out both in 
England and in the colonies. (5:281-285) 
5, Why call our form of governr.:ent a system of 11 checks 
and balances''• (1:368) 
6. Draw a cartoon or diagram illustrating how govern-
mental che~ks and balances work. If you do not care 
to draw, write a description of it. (1:369; 1:348; 
Scrapbook) 
7. What important body is called upon to make our na-
tional laws? What two groups make it up? Can you 
find good reasons why such a composition of Congress 
is desirable? 
s. Get the chief facts about the membership and organi-
zation of the Senate and house of Representatives. 
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Be sure to include such information as (a,) number of 
members, (b) length of terms, (c) method of choice, 
(d) qualifications, (e) presiding officers, (f) other 
officers. (See the Constitution, also 10:246-249) 
9. Members of Congress have many special privileges, 
·also many corresponding responsibilities. Just in 
case you might some day want to serve as a congress-
man or congresswoman, look them up and make a list of 
them. (2:238-239; 4:316-318; 5:346-347) 
10. What are some personal qualities of a good lawmaker? 
(1:311; 1:421-422) 
11. The 82nd Congr_ess is now in session. Why the 11 32nd? 11 
(2:238) 
12. Look up the copies of the Congressional Record and 
find instances of active participation by one of your 
Congressmen in the proceedings of the day. Report one 
such instance to your class. (8) 
13-•. What is the difference between a regular and a special 
session of Congress? By consulting the Congressional 
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Records you should be able to get an idea of how 
daily sessions of the Senate and the House of Repre-
sentatives are conducted. (2:199-200; 10:246; 8) 
14. Vihat spacial power does the House have which is 
denied to the Senate and a special powel' of the 
Senate which is denied to the House? (2:241-242) 
15. The process of lawmaking in Congress is generally 
used as a model for state and local gover~~ents. 
Every good American should know about this process. 
A diagram here will help. (2:242-243; 10:241-242) 
16. Is the work of the committee system very L~portant? 
Do you know of any committees which are now engaging 
national attention? If so, bring in some clippings 
about their activities. (8) 
17. You should be able to explain the following terms 
related to lawmaking: (a} quorum; (b) congressman-
at-large; (c) apportionment; (d) lobbying; (e) 
filibuster; (f) conference or joint committee; (g) 
veto; (h) pocket veto. (1; 2; 3; 4; 5; 10} 
18. What can public opinion do to e;et Congress to pass 
the best laws for all the people? (1:335-342) 
19. How is the city of Washington governed? Do residents 
have the right to vote? What is its relation to the 
District of Columbia? (5:414;,5; 7} 
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20. Name th~ee ways of telling a good law from a bad one. 
21. 
Should we obey a 11 bad law"? Vfuat can we do about 
11 bad laws 11 ? (2: 199-200) 
Why is the president called 11 chief executive"? 
does the post fit into our system of checks and 
balances? (1:368-369; 1:422-429; 2:249-250) 
How 
22. What qualifications are der.1anded of a candidate to the 
presidency by the Constitution? How is he chosen? At 
this point look up information about National Party 
Conventions. ( 1; 2) 
23. How long is the president's term of office? When does 
it begin? How many terms may he have? (1; 2; 
Scrapbook) 
24. Make sure you understand these terms: (a) presi-
dential year; (b) electoral college; (c) electoral 
vote; (d) pooular vote. (Any text) 
25. The powers and duties of the president are clearly 
defined in the Constitution. Look them up and make 
as complete a list as possible. (1:249-251) 
26. The presidency is sometimes said to be a man-killing 
job. From what you already know about it, do you 
agree with the statement above? Look up a sample of 
a typical presidential work-day in Book 2. You can 
still bring in evidence of your own to prove your 
point one way or the other. 
2? 
2.7. What is the president 1a salary today? How much of 
it is income tax free? What 11 expensea 11 is he allowed 
to incur? To what services is he entitled? Some 
member of Congress not long ago made the statement 
that the president while in office was enjoying a 
way of life comparable to that of a man with an 
annual income of \i;3,ooo,ooo. Do you know of any 
American business executive or movie star now earning 
more than the president? (S~rapbook) 
28. Why should as careful thought be given to the selec-
tion of a vice-president as of a president? Is it 
given? How many vice-presidents served with Franklin 
D. Roosevelt during his three ter~s of office? (2:245) 
29. iVhat official other than the vice-president might be 
called upon to serve as president between two elections? 
(Scrapbook) 
30. What is the basis for the president's Cabinet? Is it 
in the Constitutio? ~bat are its chief functions? 
Was President Washington 1 a· cabinet as large as 
President Truman's? (2:251-252; 10:25~) 
31. Vfuo must approve the president's choice of Cabinet 
members? (2; 10) 
32. It is highly desirable to make a list of the various 
Administrative Departments, their chief functions 
together with the titles of the Cabinet members 
heading them. 
You should also know the most important offices, 
bureaus, and divisions within each Department. 
Consult the Congressional Directory. 
33. Several branches of the various administrative 
departments are located in Fall River. See the 
telephone and street directory. 
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34. A considerable number of agencies, bureaus, boards, 
and commissions operate independently of the Cabinet 
but under the president's authority. The Smith-
sonian Institute is one of these. You could look 
them up, list them and get some interesting infor-
mation about one or more of them. (Book 2 and the 
Congressional Directory.) 
35. In what article of the Constitution is the National 
Judicial Department outlined? How is its jurisdiction 
defined? For how long are the judges appointed? 
(Constitution; 1; 2; 5; 10) 
36. What is a district court? How many are there? What 
is a judicial circuit? What does original jurisdic-
tion mean? (1; 2; 5; 10) 
37. Vfuat is a United States District Attorney? A Jnited 
States Marshal? What are their duties? (1; 5) 
38. Do Federal District Courts handle bankruptcy cases? 
If so how is it done? 
39. When is a Grand Jury used in a Pederal District 
Court? (5) 
40. Can foreign ministers and consuls be tried in a 
Federal District Court? In a local court? (5; 10) 
41. Wbat is the chief function of a Circuit Court of 
Appea1s? What is the meaning of appellate juris-
diction? Do they have ar.y original jurisdiction o.f 
tLeh' own? How many judges preside in a Com't of 
Appeals? (1; 2; 5; 10) 
42. Where does the Supreme Court meet? How many members 
compose it? What are their titles? (2; 5) 
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43. Has Congress the power to increase the membership of 
the Suprer,e CO'Jrt? What is "court-packing"? Why is 
it done? When was it attempted last? (10;264; 1:431) 
44. i\bo are the present mer;.oers of the Suprene Court? 
If you have Illy recent pictures of the 11 nine olC. men", 
display them. (9) 
45. What is meant by a majority and a minority report by 
the Supreme Court? 
46. What are the only cases consi~ered by the Supreme 
Court? Are any witnesses ever called there? Wbat 
types of cases have original jurisdiction before that 
body? (2; 10) 
47, There are several types of special courts func-
tioning under the Federal Government. F'ind out about 
these courts. (2; 5) 
48. Study the diagram on organization of the Pederal 
Court System in Book 5. You might v1ant to make a 
copy of it or improve on it. 
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Optional Related Activities.-- A certain number of 
problema and activities were formulated to enable those 
pupils who wished to pursue certain aspects of the core work 
further an opportunity to do so. These activities were not 
intended to be engaged in without the teacher 1 s advice. Each 
activity was typed on a separate foL1r by five inch card and 
filed ln a box on the teacher's desk. Detailed instruction 
accompanied each problem. 
1. P;y means of a diagram or a set of cartoons illustr·ate 
how a bill goes through its long and painful journey 
before it becomes a law. (4; Scrapbook) 
2. You and some of your friends might be interested in 
dramatizing that same process. Consult your teacher 
about this. 
3. The city of Washington is considered one of the most 
beautiful in the world. You might want to read about 
it and discuss its various points of interest with 
your class. Bring to class interesting pictures and 
articles about Washington. Make a bulletin board 
display. 
4. Write a 200-word report about a good movie you have 
seen about Washington or our national government. 
31 
5. One can learn a great deal about our national govern-
ment right here in Fall River and neighboring cities 
and towns. An "Explorers 1 Club could be Ol'ganized 
in your class. If you do you will want to visit the 
local post office building. The number of federal 
government offices here is surprisingly large. 
Should you decide on this project see your teacher 
first and make plans before starting out. Then be 
prepared to report back to your class the results of 
your exploration. 
6. If there are any federal officials in Pall Hiver (and 
there probably are some), find out about their work. 
Perhaps one of them would be willing to come to school 
and address your class. 
7. Do you personally know any of the Senators or Hepre-
sentatives from your State? Do you know the name of 
any of them? Have you read anything in the newspapers 
lately about them? Look them up in the Conr;ressional 
Directory. (9) 
s. 
9. 
You mie;ht want to give the class a thumbnail sketch 
of one or more of your Congressmen, maybe bring 
picture or two of them. (9) 
It should not take long to draw a rough map of 
chusetts and show the boundary lines of the 14 
congressional districts. In which of these is 
in a 
l\~ssa-
Fall River located? (State maps are available in 
the classroom.) 
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10. Would you say that the Senate is superior to the 
House, or is it the other way around? Perhaps you 
would like to debate this question. It can probably 
be arranged if you consult your teacher. (2:241) 
11. Can you mention some important measure recently 
considered by Congress? Indicate at what stage it 
ha's arrived. If not yet passed, what chance do you 
believe this bill has of passing? (Consult Scrapbook; 
also 8) 
12. Become familiar with the Congressional Recoru. Look 
up a recent copy and learn about its contents: the 
proceedings of the Senate, the House, the Appendix, 
the Daily Digest, the Resume of Congressional Activi-
ties. The Congressional Record Index is the key to 
the material in the record, For example look up 
"senator Lodge" to find out what he has been doing 
lately. (8) 
13, Frank Sinatra has featured the song 11The House I Live 
In" in a movie you have probably seen, also on the 
record with Ray Bloch and his orchestra. In it he 
tells what America means to him, Play the record, 
make a list of the things he sings about and then 
add some of your own. 
14. You might want to write a sketch of your favol'ite 
president. If so, you could also illustrate it. 
15. Some of you might be interested in Civil Service 
as a career. If so, get all tho information you can 
about it. Bring in clippings of advertising by 
Civil Service schools. In the ad you s ubn:i t, to 
what department does each position listed belong? 
16. Using one of the blank maps on the table, trace the 
judicial circuits of the United States. (2; 9) 
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List of Heferences for Pupils 1 Use 
(.IU'ranged by order of use) 
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1 • .IU'nold, Joseph I., and Dorothy J, 2anks, Building Our Life 
Together, Row, Peterson and Company, Hew York, 1949. 
2, Hughes, R. c., Building Citizenship, Allyn and Bacon, 
New York, 1944, 
3. Eill, Howard Copeland, Community Life and Civic Problems, 
Ginn and Company, New York, 1936. 
4. hill, Howard C., CoJ11_munity Civics, Ginn and Company, 
New York, 1928, 
5, Elough, G, L,, and C, H, NcClL<re, Fundar~er~tals of 
Citizenship, Laidlaw Brothers, Chicago, 1939, 
6. 
7. 
The World Book Enc,yclopedia, QUarr·ie Corporation, 
Chicago, 1940, 
compton's Picture Encyclopedia, P. E. Compton and 
Company, Chicago, 1944~ 
8. Joint Committee on Government Printing, Congress1onal 
Record (Slat Congress, Second Session), United States 
Government Printing Office, 1950, 
9. Joint Committee on Government Printing, ConLressional 
Directory, United States Governnent Prirting Office, 
1951. 
10, Johnson, Stanley, and 'Uilliam l,!, Alexander, Citizenship, 
Ginn and Company, New York, 1944. 
11. McGuire, Edna, and Dow c. Rogers, The Growth of Democracy, 
MacMillan Company, New York, 1944. 
12. Monaghan, Frank, Heritage of Freedom, Princeton University 
Press, Princeton, New Jersey, 1948, 
13. 
Scrapbook. A collection, by the teacher, of 
clippings from newspapers, magazines, and period-
icals, dealing with recent events on national 
government. The collection included news stories, 
articles, cartoons, and pictures. 
14. Williams, Chester s., The Rights We Defend, F.ow, 
Peterson and Company, New York, l940. 
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4. Evaluation 
The pretest.-- Pupils were to be advised, at the begin-
ning of the period, that the pretest was to find o1~t how rnuch 
each one knew about the national governrr:ent, and tLe results 
of this test had no bearing upon their final mark. 
Part 1 
Directions: The following statements are either true or false. 
If you think a statement is true, circle the letter T in the 
bracket at the right of the statement; if you think it is 
false, circle the letter F in the bracket at the right of the 
statement. 
Example: 1. The best way to avoid accidents is to 
exercise care at all times. 
1. "Checks and balances" are a part of governnent 
bookkeeping. 
2. American Colonies had a type of goverrunent 
sirr.ilar to that used in England at that time. 
3. In colonial times the kings of England made 
their own laws independently of Parliament 
and the courts. 
4. Colonial governors made all laws for the 
conduct of the colonies, independently of 
the As·semblies and courts. 
®F 
T F 
T F 
T F 
T .P 
5. The General Court of Massachusetts judged all 
cases brought before it by the Governor. 
6. Courts, in a colony, acted independently of .. 
the assembly or the governor. 
7. Our national government provides for a divi-
sion of power between the president, Congress, 
and the courts. 
8. It is possible, legally, for the president of 
the United States to become a dictator. 
9. Congress is a bicameral lawrr~king body. 
- 10. The Senate is not an effective check on the 
House of Representatives. 
11. The balance of power between the Senate and 
the House of Representatives insures the 
passage of a larger number of laws. 
12. All laws passed by Congress and signed by the 
president must be accepted as legal by the 
courts. 
13, Each goverr.ment worker is engaged in doing 
one of three important kinds of work. 
14. Each department of governnent is given one 
special task to perform. 
15. The powers of the executive, legislative, and 
judicial branches of the government never 
overlap. 
3'1 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
16. The distribution of the work of our government 
is sometimes called a "division of powers 0 • 
17, The Peron government in Argentina has a good 
system of "checks and balances". 
18. The Supreme Court may impeach a member of 
Congress. 
19. Congress may impeach the president, 
20. The division of power in the national govern-
ment gives the greatest weight to the 
executive department. 
21. The Supreme Court exercises a measure of 
control over Congress. 
22. The filibuster is a' part of the system of 
checks and balances. 
23. Better laws are passed as a result of our 
difficult method of lawmaking. 
24, A bill is said to go tb_rough a "reading" when 
the legislature votes to accept or reject 
the bill. 
25, The process of lawmaking in Congress is 
quite short and simple. 
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T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
T F 
Part 2 
Directions: In the following multiple-choice ltens, select 
the item which completes each statement correctly, Write the 
letter of the item you select in the space opposite the 
number of the statement, 
Example: b 1. The Luftwaffe was a part of the German 
(a) tank force, (b) air force, (c) navy, 
(d) secret pollee, (e) propaganda bureau. 
I 
26. In Congress, a\blll n:ust first be (a) printed, 
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(b) signed, (c) passed, (d) introduced, (e) numbered. 
27. A hopper in the House of Representatives is (a) a 
messenger boy, (b) a waste basket, (c) a drinking 
fountain, (d) a box for filing bills, (e) a lobby. 
28. A bill, when first brought to the House of Represent-
atives, is referred to (a) a- referendum, (b) a 
reading, (c) a vote, (d) a committee, (e) a hearing. 
29. A congressional committee (a) considers pending 
legislation, (b) receives visitors from abroad, 
(c) investigates crime, (d) approves State Department 
policies, (e) grants state subsidies. 
3Q. When a bill goes through a 11 readlng11 in Congress, it 
is being (a) read, (b) amended, (c) added to, 
(d) vuted upon, (e) adopted. 
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__ 31. A bill will quite surely reach the president for his 
decision if it is being considered by (a) tho pres-
ident's secr-etary, (b) the vice-president, (c) the 
Ca,binet, (d) a joint committee, (a) the Speaker of 
the House. 
32. Regular elections of members of Congl'ess are held 
(a) in caucus, (b) in a primary election, (c) in a: 
national convention, (d) in an odd year, (e) in an 
even year. 
33. Congressional sessions are numbered ace or ding to 
(a) the number of years elapsed since the Civil War, 
(b) the number of presidents who served the Republic, 
(c) the number of bills passed by the previous 
congress, {d) the number of sessions held since 1776 1 
(e) the number of sessions held since 1789, 
34. The number of representatives in Congress is based 
upon \a) the pupulation1 (b) the number of states, 
(c) the electoral vote, (d) the majority of votes, 
(e) the presidential election. 
35, To become a Congressman a citizen must (a) be a 
native-born American, {b) have no criminal record, 
(c) be a high school graduate, (d) be 35 years of 
age, (a) belong to the Democratic or Republican 
party. 
36. Members of Congress receive an annual salary of 
(a) $5,ooo, (b) $lo,ooo, (c) ~15,ooo, (d) 4P2o,ooo, 
(e) $25, 000. 
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3'7. A Congressman may hold only one of the following 
positions (a) Cabinet member, (b) judge, (c) federa.l 
administrator, (d) legislator, (e) member of a 
commission. 
38. A member of Congress cannot be arrested by the 
police unless he (a) insults the president from the 
floor, (b) fails to pay his bills, (c) drives under 
the influence of liquor, (d) breaks a contract, 
(e) criticizes the Constitution of the United 
States. 
39. A member of Congress, charged by the Senate with 
violating his oath of office, must stand trial 
before (a) the Senate, (b) the Cabinet, (c) the 
Supreme Court, (d) the COUl'ts of the District of 
Columbia, (e) the courts of his own state. 
40. The Congressional Record contains (a) a list of 
national government officials, (b) a history of 
all 
Congress, (c) a resume of each seas ion, (d) a word 
for word account of the proceedlnss of Congress, 
(e) a detailed account of the president's records. 
41. The Congressional Digest contains (a) a list of all 
national government officials, (b) a history of 
Congress, (c) a resu.'lle of each session, (d) a word 
for word account of the proceedings of Congress, 
(e) a detailed account of the president's records. 
42. The Congressional Directory contains (a) a list of 
all national government officials, (b) a history of 
Congress, (c) a resume of each session, (d) a word 
for word account of the proceedings of Congress, 
(e) a detailed account of the president's records. 
43. The House of Representatives is said to be closer 
to the people than the Senate because Bouse members 
are (a) younger, (b) richer, (c) poorer, (d) less 
intelligent, (e) more numerous. 
44. The number of Representatives from a state depends 
upon the latter's (a) area, (b) number of counties, 
(c) total amount of taxes paid, (d) industrial 
output, (e) total population. 
45. Gerrymander is the practice of (a) re-districting a 
state, (b) talking a bill to death, (c) pigeon-
holding a bill, (d) stuffing the ballot box, 
(e) paying bribes for influence in Washington. 
46. A special power reserved to the House of Represent-
atives is that of (a) electing a chairoan, 
(b) naming special investigating cow~ittees, 
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(c) introducing bills on taxation, (d) setting 
tariffs, (e) approving the appointment of a Cabinet 
member. 
47. A special power reserved to the Senate is that of 
(a) electing a chairman, (b) naming special inves-
tigating committees, (c) introducing bills on taxa-
tion, (d) setting tariffs, (e) approving appoint-
ment of a Cabinet member. 
48. The presiding officer of the House of Represent-
atives must be (a) the majority leader, (b) the 
minority leader, (c) the best speaker, (d) the 
vice-president, (e) elected by the House. 
49. The presiding officer of the Senate must be (a) the 
majority loader, (b) the minority leader, (c) the 
oldest member in the Senate, (d) the vice-president, 
(e) elected by the Senate. 
50. Congress has a total membership of (a) 96, (b) 240, 
(c) 315, (d) 425, (e) 541. 
43 
~ 
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Part 3 
Directions: In each of the following groups of items, select 
the words under A. which complete correctly the sta·tements 
under B. Indicate your choice by writing in the parenthesis 
at the left of the word, the nwnber of the blank where it 
belongs. 
Example: 
A 
( ) navy 
( ) air force 
( 1 ) A-bomb 
( ) MacArthur 
A 
( ) four 
( ) salary 
( ) transient 
( ) president Pl'O tam 
( ) office 
( ) smaller 
( ) permanent 
( ) vice-pl'esident 
( ) two 
( ) larger 
B 
Of all the factors involved in 
bringing the war against Japan 
to a speedy close in 1945, the 
1 was the most important, 
B 
51. Each state is entitled to 
send 51 members to the 
Senate. 
52. The Senate is more 52 
than the House of Represent-
atives, 
53. A senator's 53 is the 
same as that of a member of 
the House of nepresentatives. 
54. The House of I~presentatives 
is 54 than the Senate. 
55. Senate sessions at times are 
-
conducted under the dirac-
tion of the 55 • 
A 
) F. B. I. 
( ) two 
) does 
( ) representatives 
) passed 
( ) does not 
( ) enforced 
( ) delegates 
( ) four 
( ) president 
A 
( ) born 
( ) may not 
( ) 35 
) odd 
( ) even 
) $150,000 
( ) naturalized 
( ) ~"75, 000 
( ) 30 
( ) may 
B 
56. A national law becomes 
effective when it is 56 
properly. 
15 
57. National law enforce;"lent is 
one of the main functions 
of the 57 • 
58. Gandidates for tho pres-
idency are chosen by 58 
assembled in a convention. 
59. National conventions are 
held every 59 years. 
60, The public 60 always 
know the reasons for the 
selection of a presiden-
tial candidate in a 
national convent ion. 
B 
6l.,The minimum age of a pres-
idential candidate is 61 
years. 
62. A presidential candidate 
must be a 62 citizen. 
63. Presidential elections, 
according to the Constitu-
tion, are held durin6 an 
63 Year. 
54. The president's salary now 
totals 64 annually. 
65. A president 65 now serve 
more than two terms. 
A 
( ) four 
( ) nine 
( ) is 
( ) three 
( ) advising 
( ) ten 
( ) legislative 
( ) is not 
( ) instructing 
( ) administrative 
A 
( ) Air Force 
( ) Post Office 
( ) Navy 
( ) Commerce 
( ) Agriculture 
( ) Justice 
( ) Treasury 
( ) Army 
( ) State 
( ) Interior 
B 
66. The president's cabinet 
66 provided for in the 
Constitution. 
67. The cabinet was originally 
composed of 67 members. 
68, The cabinet is now composed 
of 68 members. 
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69. Cabinet members have the 
task of 69 the president, 
70. Each cabinet member is at 
the head of a 70 
department. 
B 
71. The 71 Department su-
pervises the dredging of 
liiount Hope Bay. 
72. The 72 Department has 
charge of the Coast Guard. 
73. The Department of 73 
has much to do with the 
cost of food, 
74. The weather bureau is under 
the direction of the Depart-
ment of 74 • 
75. The F. B. I. operates with 
the Department of 75 • 
( ) 900,000 volwnes 
( ) Pentagon 
) Power 
( ) Health 
( ) Interstate Commerce 
( ) Agriculture 
( ) Smithsonian Institute 
( Library of Congress 
( ) Communications 
( ) Transportation 
A. 
( ) Treasury 
( ) Just ice 
) Comm.erce 
( ) does not 
( ) dependent upon 
( ) Reserve Board 
( ) independent 
( ) Labor 
( ) does 
( ) Defense 
47 
B 
76. The nation's railroads are 
supervised by the 76 
Commission. 
77. The 77 is one of the 
largest in the world. 
78. The National r:useum is a 
branch of the 78 • 
79. Television is regulated by 
the Federal 79 Com8ission. 
so. The National Food and Drugs 
Act is under the admin-
istration of the 80 
Department. 
B 
81. Evel'Y ten years the Depart-
ment of 81 takes a 
national census. 
82. Immigration and l:aturaliza-
tion is a function of the 
Department of 82 • 
83. The Veteran's Administra-
tion 83 form part of a 
national Department. 
84. The local national banks 
are supervised by the 
Federal 84 
85. Old Age Assistance is 
85 the Department of 
Interior. 
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Part 4 
Directions: Sorae of the words in column A correctly complete 
the meaninc of the statements made in co1L<r:n B. Show which 
word correctly completes a sentence by placing in the paren-
thesis next to the word, the nMJber of the blank in the 
sentence. 
Example: 
A B 
) people "r pledge allegiance to the 1 of 
( ) country 
Ll union the united States of Amed.ca, and to flag ( 6 ) all the 2 for which it stands: or: a 
( 2 ) republic 
( ) freedom 3 indivisible wi. th 4 and 
( 5 ) justice 
( ) equality 5 for 6 " • l 4 ~ everyone liberty 
( 3 ) nation 
A B 
( ) state The Supreme Court of the united 3tates 
( ) seven 
( ) Congress 
( ) conformity 
derives it s _ _:::8.:;6_ from the Consti-
( ) greatness 
( ) authority 
tution. The Supreme Court does not 
( ) interpret 
( ) nine 
87 laws but undertakes to decide, 
( ) Parliament 
( ) make 
in cases brought before it, whether 
( ) disagreement 
( ) constitutional 
certain Acts of _.:;8.:;8_ are in 89 
with the Constitution. The Justices 
of the Supre~e Court are often re-
ferrel to the " 90 old men" because 
49 
of their great ability and experience 
in the field of 91 law. 
A B 
( ) won There are 92 Circuit Courts of 
( ) tariffs 
( ) six Appeals located in as many districts 
( ) secondary 
( ) direct trU>oughout the country; anotc1er is 
( ) federa,l 
( ) Puerto Rico located in the uistrict of 93 • 
( ) ten 
( ) original Their purpose is to review such cases 
( ) lost 
( ) Columbia as may have been 94 after bein;_:; 
( l eleven ( district heard in the District Courts. Each 
( ) three 
( ) Claims Circuit Court has no mor'e than 95 
( ) Apellate 
( ) indirect justices. Circuit com'ts al"e sal:l. to 
( ) Patents 
have 96 jurisdiction. There is at 
least one 97 court in each of the 
48 states. Such courts have 98 
jurisdiction. Ot~er federal courts 
established later, per'form specific 
services. The Court of 
the cases of citizens who wish to 
recove1~ for daE1ages agaj.nst the 
natl.onal govern;rient. Two manufac-
turers, claiming rights to a certain 
machine, may have their testimonies 
heard in the Court of 100. 
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Key to Test 
Part 1 
1. False 2. True 3. False 
~ 4. False 5. True 6. 'l'r ue 
7. True 8. False 9. True 
10. True 11. False 12. False 
13. True 14. True 15. False 
16. True 17. False 18. Fa·lse 
19. True 20. True 21. True 
22. False 23. True 24. True 
25. False 
Part 2 
26. (d) 27. (d) 28. (d) 29. (a) 
30. (d) 31. (d) 32. (e) 33. (e) 
34. (a) 35. (b) 36. (c) 37. (d) 
38. (c) 39. (a) 40. (d) 41. (c) 
42. (a) 43. (e) 44. (e) 45. (a) 
46. (c) 47. (e) 48. (e) 49. (d) 
50. (e) 
£::.;Ji.'+'KJ~ ·~·; i:_.,.. -·. 
- ''',· .. t::.__:;:;.,;,t-~-' 
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Key to Test 
Part 3 
51. two 52. permanent 53. salary 
54. larger 55. president 56. enforced 
pro tern 
57. president 58. delegates 59. four 
60. does not 61. 35 62. bOl" ll 
63. even 64. $150,000 65. cannot 
66. is not 67. four 68. nine 
69. advising 70. administrative 71. Army 
72. Treasury 73. Agriculture 74. Commerce 
75. Juctice 76. Interstate 77. Library of 
Commerce Congress 
78. Smithsonian 79. Communications 80. Agriculture 
Institute 
81. Commerce 82. Labor 83. is not 
84. Reserve Board 85. independent 
Part 4 
86. authority 87. make 88. Congress 
89. conformity 90. nine 91. constitutional 
92. ten 93. Columbia 94. lost 
95. six 96. appellate 97. district 
98. original 99. Claims 100. Patents 
Pupil Inquiry Poll 
Question 
1. Did you find the unit method of teacbing and 
learning more enjoyable than other methods? 
2. Do you feel that the unit n:ethod gave you the 
opportunity to learn more about the nat:.onal 
sovernment? 
3. Eave you acquired a greater skill in using 
books as a tool for learning? 
4. Did you find time to do all the wor•k assigned 
to you? 
5. Were all the problems on the Study Guide toe 
diffic uJ.t? 
6. Were all the problems on the Study Guide too 
easy? 
7. Did you like the opportunity to wm'k most of 
these problems by yourself? 
8. Did you find time to do any optional related 
activity? 
9. Did you like to work in small groups in the 
librar·y? 
10. Were the pooling periods interesting? 
11. Did you learn much as a result of the discus-
sion activities during the pooling periods? 
12, Did you find some benefit from the audio-
visual aids offered with the unit? 
52 
Yes No 
Pupil Inquiry Pcll 
QUestion 
13. Were the progress charts useful to you? 
14. Were the contributions on the bulleti~ board 
and elsewhere in the room attractive and 
educational? 
15. Were the maps, charts, and diagrams drawn 
on the blackboard by your fellow pupils of 
any value to you? 
16. Do you think you had too much notebool' work 
to do? 
17. Did you take any work to do at home while 
the unit was in progress? 
18. Were all the tests fair? 
19. Would yoL~ like to study some other subject 
by the unit method? 
20. Could you understand most of the material? 
53 
Yes No 
1. In a few short sentences tell what you liked aLout the 
unit on national goverr~ent, 
2.0 In a few short sentences tell what you disliked about 
the unit on national government. 
-, 
CHAPTER III 
THE TEA:CHING AND EVALUATION OF THE UNIT 
1. The Introductory Phase 
Motivating the unit.-- To give an overview of the entire 
unit a.nd to 
cycle .Vwas 
arouse pupils' interest the teaching-learning 
begun by introducing the question: "Why should 
we study our national government?" 
A discussion followed during which these points of 
motivation were brought to light: 
1. The eyes of the world are turned towards Washington. 
2. The President's voice is heard around the globe. 
3. We are responsible citizens of the greatest country 
on earth. 
4. Our daily lives are deeply affected by our National 
Government. 
5. Between two and three million people are in the 
service of the United States Government. 
6. Washington is a beautiful, fascinating city. 
A 15-minute sound film, 11 Meet Your Federal Government" 
was next shown, after which some of the discussion material 
was used from the teacher's guide, which accompanies 
i}Roy o. Billett, Fundamentals of Secondary-School Teaching, 
Houghton Mifflin Company, Boston, 1940, P• 596. 
-54-
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Table 5. ?'requer.cy Distribution of Soore8 :!.n P1·etest o!: 
T-;ational Goverr.n:ent by 28 Pupi1s ir:. Grot~p b. 
Interval f d fci fd2 
(1) (2) (3) (4) ( 5) 
66 
-
68 •••• 1 8 8 G4 
63 - 65 I I t I 0 7 7 4S· 
60 - 62 ••••• 2 6 12 72 
57 - 59 ..... 0 5 0 25 
54 
-
56 •••• 1 4 4 16 
51 
-
53 I I I I ;) 3 lS 45 
48 
-
50 0 r. r. 4 I I I I 
"' "' 4.5 - 47 •••• .J 1 5 5 
4.2 
- 44 
.. , 0 r 0 •••• "" '-' 3G - 41 •••• "?.: 
_, 
-3 7 v ~ 0 
~6 
-
38 I I I I 
"' 
-2 -4 8 
33 - 35 I I I I ;) -z -15 -i5 
30 - 32 •••• 1 -4 -4 1 0 
27 
-
20 - -5 -5 25 I I t I ~ 
Total ••• 28 27 '077 
the film.l/ 
The pretest,-- The statec·er.t ar,d dellmitat:!.c:: of the 
unit served as the basis for the pretest. It consisted of 
100 items, divided into four sect1or.s. The first ir.cluded 
25 true and false statements. The next 25 iten:s were of the 
multiple-choice variety. This was followed by 35 discon-
t,ected statel'ler.ts to be completed ir. an unbalanced matching 
exercise. The last 15 items consisted in completing 
ys. P. i.'cCutchen, (Advisor) New York University, ~~ew J:'ork 
city, Young Arnerica Films, Inc., 18 East 41st Street, 
New York City. 
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a connected discourse with another unbalanced list of words 
and phrases. 
The first 22 questions dealt with the background of our 
government and its systems of checks and balances. Nine 
items dealt with the process of lawmaking, while 24 nu.'llbers 
covered the composition and activities of congress. Thirty 
items were devoted to the president and the executive depart-
ments. Finally 15 items were used to pretest the pupils' 
knowledge of federal courts. 
Pupils were advised to follow carefully the instructions 
at the beginning of each section of the test. Two pupils 
GROUP III 
GROUP IV 12 pupils 
10 pupils 
GROUP II 
GROUP V 
3 pupils GROUP I 
2 pupils 47 1 pupil I 
20.5 31.5 42.5 53.5 64.5 75.5 
Figure 4. Histogram of Pretest on National Government by 28 
Pupils in Group A 
Table 6• Frequency Distribution of Scores in the Pretest on 
National Government b;y 24 Pupils in Group B 
Interval f d ftl fd2 
(1) (2) (3) (4) (5) 
57- 59 .... 1 7 7 49 
154-56 .... 1 6 6 36 
51 - 53 •••• 0 5 5 25 
48-50 • • • • 2 4 8 32 
45- 47 • • • • 1 3 3 9 
42-44 . . . . 6 2 12 24 
39-41 • • • • 3 1 3 3 
36-38 .... 2 0 0 0 
33-35 • • • • 2 -1 -2 2 
30-32 • • • • 3 -2 -6 12 
27- 29 . . . . 2 -3 -6 18 
24-26 •••• 0 -4 -4 16 
21-23 . . . . 0 -5 -5 25 
18-20 • • • • 1 -6 -6 36 
Total .•• 24 15 287 
in Group A failed to complete the work in the allotted time 
of 50 minutes. 
For Group A, scores ranged fro~: 28 to 66 (correct 
answers). The mean score was 47.39 and the standard devia-
tion, 10.52 (Table 5, Figure 4). 
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Group B had scores ran;:ing rom 19 to 58, with a n•ean of 
40.38 and a standard deviati.on of 10.39, as appears in Table 
6 and Figure 5. 
A tabulation of correct answers to each ite~ in the test 
is giver' in column 2 of Tables 14 and 15. The list ·.vould 
seem to indicate that a majority of pu0ils in both .:.:rollps had 
58 
alreaJ.y acquired s0"1e knowledGe on national t;overn:'ent. 
:.'uch remained to be done however in all five arGas covered 
~y the test. Particularly weak spots were to be kept in ~ind 
as the actual work on the unit began. 
The assic~tl.'l'.ent .-- Classes, at the tb.ird :~eetin;:;, were 
briefed on unit procedure. Eccto;::raphed study and acti·:lty 
guide sheets were distributed. Puoils ~ere told to start 
with any topic they chose, then work out as ~any as they 
could within the allotted ti~e. all ouoils ware not expect-
ed to complete all the proble~s on the sheets. The optional 
related activities were explained, and pupils told to 
GROUP III 
11 pupils 
GROUP IV 
7 pupils GRClTP II 
GROUP I 
GROUP V 3 pupils 
l1 pupil 40 
2 pupils 
. 
15 24 34 44 54 64 
Figure 5. Histogram of Pretest on National Government by 
24 Pupils in Group B 
Plate 1. Ar11 angement of Books and 11aterials on Single 
Library 'l'able 
consult the teacher before undertaking any. Home work was 
placed on a voluntary basis. 
The purpose ancl procedure of group and committee worlr 
was discussed. Plans were made for the keeping of notebooks 
for study and the preparation of reports during the pooling 
and discussion periods. 
The classes' attention was called to the desirability 
of vocabulary building and the need of looking up the mean-
ings of all underlined words in the study and activity wUide 
sheets. 
59 
60 
The reading of a daily newspaper and the clippins of 
pertinent ite~s was r•ade a part of the unit as:l~ment. 
Contributions to the bulletin-board such as clippings, 
cartoons, diagrams and pictures, were encouraged. ~·inally, 
instructions were civen in the use of the school libr·ary, 
and the use and care of books and materials ar>"anced o!' the 
table near the teacher's desk (Plate 1). 
2. The Labor•atory Phase 
The opening dal·-- The laborator·y-work phase was becun 
on the fourth day. The pupi:'s aval.led tLo:·selves o::· study 
and activity ~uide sheets as they e~t1red the rooc, and 
uppermost in their minds as they looked over the s!Jeet~. 
As each pupil decided gradually what to do, the class-
room took on the appearance of a busineso-office, a library 
or a wo:::kshop, where everyone had a joC to do a~d. was do:L~s 
was all ourposeful e~tl;ity. typical 
of all the latoratory periods that followed. 
tryin;_, to solve their proble:·.s •.... There 's a tet,de.:cy to 
e '"j tl ··1.. 'AI' o··e" s e.!_- 0 ,j eas.......... c- • 
Ler·e on the suD~ect of patience and tb.orc.__·_zht~ess. ~he 
teacher supplied it. Thio difficclty did not reappear. 
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The teacher's role . -- From then on the teacher assuned 
the n~aj or task of ( 1) ,;u.i..ding the pupils lndi v id ua lly, and as 
a class, in the procedures of the unit wort (~) advisln~ 
- , >> 
pupils on what problems to select with respect to their in-
dividual aptitudes and interests, and with respect to their 
contl'ibut.i..on to the group as a whole, and (3) "trouble-
shooting" in innume1·able areas of both the laborator;y and 
pooling phases of the unit. 
The progress chart.-- To accelerate the work a pro[ress 
r-~~------------------------------~~ 
Plate 2 . The PI·ogress Chart 
II 
2!! II 
"\ ~ . 
' I' 
Plate 3 . Utilizing Blackboard Space wlth Charts , 
Dia5 rams and .'aps 
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chart was designed or the th:.rd day for each group and drawll 
on the board by a pupil in each clas~ (?late 2) . It produced 
an instant and most favorable re~ction . As each pupil &aw 
his,name on the chart , with the problerr.s he had worked out 
chec~~d against ~t , and after comparing his procress with 
tha t of the other pupils , he was sti~ulated to at leadt , 
keep up with his o·oup . 
The chart also made it easier for the class officers to 
a~ran[e for the pooling and discussion periods to follow . 
The officers were advised to get reports first on those 
problems which had been worked out by a' sizeable number of 
pupils , a s evidenc ed by the chart . 
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For the teacher the chart proved to be a convenience in 
checking the progress of each child and give help where it 
was most needed. It also offered a quick check of the rel-
ative progress of both groups . 
1~ps , charts and diagrams . -- The use of these time-
saving and clarlfying devices was encouraged from the star·t . 
/ 
Plate 4 . The Bulletin-Board· 
64 
Since the pupils in Group B were taking an art course, they 
were anxious to do most of the problei:J.S involv inc; such media. 
Volumteel'S were found to mal'e l:J.aster-sheots for the hectograph 
while others offer·ed to Llllke drawin;:;s on the vast expar.se of 
blackboard space around the room {Plate 3). From then ot 
the room took on a more colorful and cheerf'ul appearance. 
The bulletin-board.-- The response to the previous 
announcement about the bulletin-board w .. s very encouraging. 
From the beginning of the fourth session, pupils begar. con-
tributing all ldnds of material. Each contribution was duly 
credited, in the class secretary's record book, to t~o pupil 
wl"o made it. A comnit.tee lc.ad cha1·ge o1' ar.c·anzinc the display. 
Since tho boar·d itself was too s;"lall for such a r:lass of 
matel'ial, it was agreed to hold a series of tb'oc displays 
during the time of the unit: one each on the legislat!ve, 
exect.<tive and judicial branches of the national governD;ent. 
It was agreed also that shoulC. any other mater:tal be imme-
diately needed it would be displayed over the regular 
showings for the time being. {Plate 4) 
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3. ~'he Sharin;;-of-Experienc:es Phase 
previously stated class 
o!ficers were in charge of total ~roup act~vities such as the 
pooling and sharing of experiences. The audio-visual aids 
catalogue, nentioned in Chapter I, was placed a~ their dispos-
al and they were advised, (1) to find if possible, ,~aterial 
suitable to the pror;;'an tl>ey had in r,;ind, (2) select frorr'. 
their En<:;lish literature books so'''e short excerpts related 
to the subject at Land, (3) arrance for rercorts or. those 
problems which a 0ajorlty of pupils had already worked out, 
and (4) provide for an exchanse of inforr.ation and opinions 
after Aach re~ort. 
A typical orot:;Tam.-- The first progran: was presented 
after the fourth day of labo1•ata1'Y v.ork. The class president 
was in char;;e. The meeting opened with a transcription of 
a radio drama depictin[ tl,e signin::; or tLe :·ayfJ.ower 
11 
Compact This 33 rpm record, lasting 10 minutes, proved 
to have a high degree of correlation with the suL~ect of 
government "check and balances". Five pupils save reoorts 
en problems one, tl1ree, fcur, e!~·t a~d ~~~. SoMe of t~ese 
were exceptionally well prepared and ~iven without the ~se 
of notes. 
The log for ti1at day reads: 11 :i''irst pooll'lc; s3sslo'l •. ,,, 
yrnstitute for .Oemocratic .Action, l:ew York City, New York 
Plate 5 . ~emocracy in Action During a Pooling and 
Jiscuss on P~riod 
officers rather self-concious. Anne ~arie did fine job of 
reportinG on problem one . Radio transcription entailed 
66 
note-taking which consumed some tin,e but 1 t was worthwhile ••• 
Pupils are learning fast to conduct their own activities" . 
Subsequent pooling periods followed more or less the 
pattern sot above. The discussions became more frequent with 
more pupils participating. Committee reports were made by 
the chalr~an. The officers became more skilled in pro-
Table 7. Frequency Distribution of Scores in the Final Test 
by 27 Pupils in Group A 
Interval f d fd rc.2 
Tll (2) (3) (4) (b) 
88-91 . . . . 1 6 6 36 
84-87 . . . . 1 5 5 25 
80-83 • • • • 0 4 4 16 
76-79 . . . . 0 3 3 9 
72 -75 • • • • 1 2 2 4 
68 -71 . . . . 3 1 3 3 
64-67 • • • • 3 0 0 0 
60-63 • • • • 2 -1 -2 2 56-59 • • • • 3 -2 -6 12 
52-55 • • • • 2 -3 -6 18 
48-51 . . . . 5 -4 -20 80 
44-47 .... 3 -5 -15 75 
40 - 43 .... 2 -6 -12 72 
36-39 • • • • 1 -7 -7 49 
Total. .• 27 -45 401 
67 
gra!'l--ninc; and conductins the d.iscussions. The cl!lss was learn-
lng democracy by actual practice (Plate 5). Durin~ the third 
poollng period a pantomime, describin2; the lawual:in::; process, 
was enacted by a group of pupils. 
Audio-vis'-lal aids.-- In adJitir:>r to tile film "--~eet :rour 
G-overn~ne~t 11 and tG.e ra::l.Lc tl-·4•1script:i.on ">:ayflower Con-_pact" 
1/ 
a 16 ITLm. film 11 ',iashinston, D. C. 11.;:; was also show~;. It 
depicted buildings and places of interest in the national 
capital. The last filr: to be shown wa3 entitled 11 'l'he su,-,re·~e 
y' 
Court" • 
i/Coronet InstrLJ.ctlonal ?ilms, Coronet .0uildinr, Chicago 1, 
llllnois 
38 
Correlation with :6r.glish.-- <>ltLou;:;h no conscious effort 
was made to correlate the unit with the study of En3lish, 
many occasions arose during the discussion periods to teach 
correct usa:;e of oral and written lar.guage. Furtherr::o1·e 
inspirational readincs related to t~e study of national 
government were civen as a part of :nost pr·osra;r,s. b.n Snclist. 
textbook served as the source of rr.aterial. 
11 
:moFP III 
10 pupils 10 pu;:ils 
GEOUP II 
GLQ:_'"P T 
.l. 
GTtOUP v 4 pupils 
L 1 pupil 59 2 pupils • 
24 38 52 G6 80 94 
Fie;urc 6. Histogra'n of Pinal Test on Eational Jovernr::er.t 
cy 27 Pupils in Group A 
4. Evaluation 
As the nnit prOGl"es3ed several checks were l'lade on the 
worl::. l'Totobooks wero collected twice and lllarked on 3 five-
YMark A. N~ville and Leonidas ;·;, Payne, Jr., 3roadenin,.,. 
Horiz::ms, (unit Three), i~and, ;,:c~:ally and Company, Chicago, 
1942. 
/ 
Table 8. Frequency Distribution of Scores in the Final Test 
by 24 Pupils in Group B 
Interval :f d fd fd2 
(1) L2) (3) (4) (5) 
66 
-
68 •••• 1 7 7 49 
63 
-
65 •••• 1 6 6 36 
30 - 62 •••• 2 5 10 50 
E7 
-
59 •••• 3 4 12 '~. .,o 
54 - 56 • • • • 0 3 3 r: 
51 - 53 •••• 2 2 4 8 
4S - 50 •••• 4 1 4 4 
45 - 47 •••• 6 0 0 c 
42 - 44 •• It • ' -1 -4 4 
"' 39 - 41 •••• 0 -2 " 4 -G 
36 
-
38 •••• 0 -3 - ~ C' v 
33 - 35 ... ' 0 -4 ~ .:~ 16 
30 
-
32 •••• 1_ -" -5 25 v 
TotaL .• 24 23 262 
deli:nitation of proble;"ls already worked out by the class. 
'!'hese were marked on a percentage basis. "'mark was also 
69 
given pupils on tc1eir reports durin0 the poolin0; and d1scL1s-
sion periods. Committee worl' and contributions to the 
bulletin-board and the blackboards were likewise credited. 
The final test.-- The pretest was used as the final 
test. Pupils were told, however, ':hat th0 scores ;nade on 
this test would have a bearing upon their ter~1 -~rk and they 
were advised to ar;.swer as many question as possiJle. All 
pupils finished the test well within the time limit of 50 
A tabulation of results for 2'7 pupils in ~,roup "' s:~awed 
scores l'ane;ing frOE1 37 to 88. The raean was 5D,94 and the 
standard deviation 13.84 (Table '7, ~icure 5). 3roup 3 with 
a total of 24 pupils haj scores ranGinz from 31 to RS w:th a 
mean of 51.01 and a standard deviation of 9.3C (~able S, 
Cains and losses.-- Co:11parlson of t(ie resu!._-:s of ti:le 
pretaat and the scores obtained on the final test, indicate 
Val"~yino degrees of crowth, The rar .. , __ ;e for Group rt' as shown 
in 'l'able 9, was fron: -4 to 41, with a :·,:ean ::atn of 15.20 and. 
a standard deviation of 10.12 (?igure 8), 
:n~ODP IV 
10 pupils 
·~ROUP III ~}£~0L~I-- II 
6 pupils 6 pupils 
G-EOUP v G-I:.OUI' I 
I 1 puoil 51 1 ou~il • 
26.5 36.5 46.5 56.5 6G.5 76.5 
Fisure 7. Histogram of Final Test on ~'ational ~:overm::ant 
by 24 Pupils in ~roup 2 
I 
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The ranee of growth for Group ~ (Ta1Jle 10) extended 
from -5 to 36, with a mean of 11.6 and a standard deviation 
of 0 7 ( ri'l·· ,--rUJ'A '--' • .l. .:_ • ..J g) • 
After due consideration of t~,e pupl.ls to "8e taL~g!ct 
(see Tables 3 and 4), the comprohensivec1ess of tlle nater1al 
and the tiPJe allotted, the writer feels satisfied with the 
;:;a ins made by both groups as a whole. J>S fox· indivi':lual 
losses sustained by two pupils in Group A (Table 15) and two 
pupils in Croup 3 (Table 17) only conjectures can be offered. 
i'or example, why should pupil number 18 i'1 croup i:, a 
brilliant and conscientious student, sustain a l~ss of 3 
.:Joints, when an equally brilliant and clarJ-wo:•l:inc: stuc.ie~1t 
(pupil number' 23) in the sa:ce :c:ro:;p shows a gain of 36? 
A retest :ni,__:;ht have been of some value L:.e:ce in est-!.rnatirli=~; 
final growth, if ti·"e had perriitted. 
A check of ~·a:i.ns and losses n:ade on !Jach ()f t:-,e test 
:cte:cs ('Tables 14 and 15) shows that ,cains we::oe made on 
66 per cent of the ite~s by ~roup h and on GS ~er cent of 
the ite:cs in Croup c. ~ith the exception of ites 52 the 
lack of gains or the losses ranged rro~ 0 to B. The 
exceptionaly large loss sustained by both croups in item 
number 52, a loss of' 9 in Group A and 12 in L:routJ .:.2, the 
writer ascribes to an unfortunate change in wording made 
while typing a second master-sheet for the final test. 
Table 11. Replies to the Inquiry Forr.: 
Question Yes ~·.;o 
(1) (2) (3) 
1. Did you find the unit method of teacLin;:; and 
lean'.ing more enJoyable than other methods? 41! 2 
2. Do you feel that the unit r:ethod gave you the 
opportunity to learn more about the national 
c;overnment? 51 0 
3. Eave you acquired a greater skill in using 
books as a tool for learning? 49 2 
4. Did you find time to do all t~e work assigned 
to you? 31 20 
5. Were all the problems on the Study Gu:!.de toe 
difficult? 3 48 
6. ·,·;ere all the problems on the study Guide too 
eas;y? 1 50 
7. J:;id you like the opportunity to worl: r::.o st of 
these pr-oblert!S by your·sclf? 4G 5 
8, Did you find time to do any optional related 
activity? 9 42 
9. Lid you like to work in small ,bl'OUps in the 
library? 48 3 
1 o. ~-~·ere the pooling periods interestin.;? 38 13 
1 1. Did you leaPn much as a result of tbe discus-
sion activities during the pooline:; periods? 38 13 
1 2. Did you fir.d some benefit fl'Or.l the a uC.io-
visual aids offered with the unit? 46 5 
(concluded or. next page) 
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Table 11, (conch.ded) 
'OUest ion Yes !IJo 
(1) (2) (3) 
13. Wer·e the progress charts useful to you? 49 2 
14. Were the contributions on the bulletir. board 
and elsewhere :Ln tb..e room attractive and 
educational? 47 4 
1" uo Were tt,e maps, charts, and dia 6 rans drawn 
on the . blackboard by your fellow pupils of 
any value to you? 49 2 
16. :Co you think you b..ad too much note boolc work 
to do? 28 23 
17. Did you take any work to do at hove while 
the unit was in prozress? 2'7 24 
18. ~'/ere all the tests fair? 47 4 
19, v;ould you like to study sor'e other subject 
by the unit method? 41 10 
20. Could you unC.erstar.d rr,os t of the rr:aterial? 50 1 
Pupil reaction to tb..e un!t,-- At the close of the unit 
pupils were invited to fill out an inqu~ry for~ wbtch covered 
most aspects of the unit as offered. The fillir.; out of the 
forms was voluntar·y and no signatures were reqt~:'red, The 
replies were most encourat:;ing (Table 11), 
An overwhelu:ine; majority of pupils recorded the!Lselves 
as favoring the un~t method of teaching and learning. Tr.ey 
felt that they, (l) learned more by this ~ethod, (2) acquired 
Table 1~, ;·mat Pupils Liked ;,:os'c About the "Unit 
Liked ;,:ost 
(1) 
Pooling 
Wol'k at my own speed 
Do work you want to do 
Learn new thin~s about government 
Drawings, charts and diagra~Js 
Steps in lawmaking 
Audio-visual aids 
: 1Iore than one book 
Discussions 
Progress chart 
Interesting slants on government 
Working in the library 
Committee work-working together 
T~aching good citizenship 
References easy 
Total number of responses 
Kur.~ber of 
Pupils 
(2) 
11 
6 
G 
5 
c 
" 4 
4 
3 
2 
2 
1 
l 
l 
l 
1 
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1;1··eater skill in the use of books, (3) appreciated the oppor-
tunity to work by themselves and in groups, (4) derived 
benefit from most of the activities involved, (5) ~olcomed 
the opportun'.ty to study furthel' by the unit cethod, 
'!'b.e second part of the inc;Ldr·y form was sui.Jjec!;ive and 
invited the pupils to write down what the~ liked or disliked 
most about the unit. Table 12, listin;:; ~y fiequency the 
features which the pupils liked :1:0st, sr:ows that tf:e pooli''0 
a'1d sharing of experiences phase was the :cost widelY" favored. 
?'ext in order cal'",e the opportunity to wori; at one 1 s own 
speed,· to choose one 1 s own proble:>;, and the chance, thro~J;h 
Table 13. 'Nha t Pupils Disliked i''ost About the Unit 
Disliked t:ost 
(1) 
I:otebooks 
~uestions difficult 
Pooling 
l!ot enoue;h time to finish all work 
Too many problems 
Daily newspaper clippings 
Diagrams 
'oiorkinG in the library 
·;,:r,ste of time 
'Tests 
Audio-visual aids 
Some questions repeated 
.:umber of 
>'nni 1 c 
( 2) 
6 
4 
4 
2 
~ . 
.:. 
2 
l 
1 
1 
1 
1 
30 
a diversity of source-mater:!.Rl'l, to ,;et ne11 infcrc.cation 
about national goverru~ent. 
On tre otl;er hand pupils disliked rr.ost l"oavinc to keep 
notebooks (Table 13). 'l'he writer !cere is at a los~; to find 
a better substitute for collecting and keepin2, necesssry 
data. Even an up to date filinc systeM will not eli~inate 
the r:ecessity for son:e VIritten work. 
study end activity ,;uide too difficult. 3offie did not like 
the pocline.s ses sior..s wtile others comp=:.sir.:.ed tl-.:.a t the :r ha:J 
wisted tc c1o. 
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7G 
Summary 
The v•riter 1 s experience with the unit on national govern-
ment, as related in the preceding three chapters, leads hLn 
to conclude that the unit method_ rey_uires more than the usual 
amount of thought and preparation on the part of the teacher. 
'['he unit method involves, (1) a careful selection of subject-
matter, psychologically organized to meet the needs of all 
the pupils to be taught, (2) constant teacher-guidance and 
direction, (3) numerous 
l/ pupil. 
and varied checks on the actual 
growth of each 
'l'he results, however, made the extra effort worthwhile 
in many ways. 
1. ~he stiffling and vexatious effects of formal class-
room discipline simply vanished for t!:-e du::>e.tion of 
the unit, 
2, 'l'he unit was characterized tLrou0hout by purposeful, 
cheerful and profitable activity. 
3. The pupils, as a whole, achieved a satisfactory 
educational srowth, 
4. The pupils liked the un•_t end felt they were learning 
more from it. 
5. 'I'he teacher had the pleasant experience of assuming 
the role of a guide and counsellor to a croup of 
YRoy o. Billett, Fundamentals of Secondary- Sctool 'l'eachint; 
l:oughton : .. ifflin Co~:pany, Boston, 1940, pp. 173-177, 
youngsters, eager to work and share the l'esults of 
their work with others. 
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6. Under the unit c:cettod pupils, at all tir.;es, bad tte 
opportunity to learn the ;1ean1ng of de~ocracy by 
practicing and living de:r:oc1·acy under actual class-
roar~ conditions. 
APP.Ei:DIX 
Table£. Frequency Distribution of Gains and Losses made by 
27 Pupils in Group A at the End of the :Tni t 
Interval f d fd fd2 
(1) (2) {3) {4) {.". ) 
40 - 43 • • • • 1 7 7 49 
36 
-
39 t t I I 0 6 0 0 
32 
-
35 •••• 1 5 5 25 
23 - 31 •••• 0 4 0 0 
24 - 2? •••• 1 3 3 9 
20 - 23 I I I I 2 2 4 8 
16 - 1? I I f t 4 1 4 4 
12 
-
15 •••• c 
" 
0 0 0 
8 - 11 •••• 0 -1 0 0 
4 - 7 •••• 4 -2 8 16 
0 - 3 • • • • 3 -3 £ 27 
-4 
-
-1 
••• Ill 2 -4 Cl u 32 
Total ••• 27 -2 170 
I 
M 15.2 
S D 10.12 
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GROUP III 
13 pupils 
GROUP IV 
7 pupils 
GHOLP 'T J.~ 
GROUP v GhOJP I 
3 pupils 
.-, pupils 2 pupils 
'" ],5 
1 11 21 31 41 
Figure 8. Eistograr.:: of C'air1s and Losses :-.Tade by 27 Pupils 
in Group A at the End of.' the 8r,H 
Table 10. Freqllency Distribution of Ga:'::s and Losses ;rrade by 
24 Pllpils in Group B at the Eni of the Unit 
Interval f d fd fd2 
(1) (2) (3) (4) (5) 
34- 36 . . . . 1 8 8 64 
31 - 33 .... 0 7 0 0 
28 - 30 . . . . 0 6 0 0 
25 -27 .... 0 5 0 0 
22-24 • • • • 0 4 0 0 
19 - 21 . . . . 1 3 3 9 
16 - 18 . . . . 6 2 12 24 
13-15 •••• 1 1 1 1 
10 -12 .... 6 0 0 0 
7- 9 • • • • 3 -1 3 3 
4 - 6 .... 2 -2 4 8 
1 - 3 .... 2 -3 6 18 
-2 - 0 .... 0 
-4 4 16 
-5 
- -3 . . . . 2 -5 10 50 
Total ..• 24 -3 193 
Mll.6 
S D 8.7 
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T -- -r 
~--
13 pupils 
,-:Jii:C T~TP r·.:r 
7 pupils 
G-I:,c"LT v 
c.r·(~;_;p -T j_~ J::rr,_:rp I 
2 pupils 12 l pup:.l I 1 pupil I • 
-8.5 1.5 10.5 28.::: 37.5 
Figure 9. Risto[;ram of :=iains and I""oss0s ~-~a.de by 24 PL~pils 
irl .:iroup .3 at the End of the Unit 
31 
Table 14, Tabulation of :iains and Losses ::ade Detwee n the 
Pretest and .Final Test t:i 2G Pi.A!)ils in Jroup A 
Test Score :.Iade in Gair Test 3C01'8 =·,:e..de in :Jain 
o:"' or 
lhtnJer Pretest Pinal Loss 1:-umber Pretest F'inal Loss 
(1) (2) (3) (4J .Lll (2) (3) (4) 
1. 3 14 11 36. 7 6 -1 
2. 6 19 13 '7 rf u' • 5 s 4 
3, 2 11 9 70 vO• 10 7 -3 
4. 7 10 3 3V. G 6 1 
5. 15 16 1 40. 16 20 4 
6. 7 10 3 41. 7 15 8 
7. 22 21 -1 42. 11 1 r; ~· 6 
8, 18 17 -1 43. 2,1 24 0 
0 26 22 -4 4t1 • 2~ 23 -1 v. 
10. 6 11 5 4E,. ,. 
"' 
0 1 
11. 4 12 8 4C. I 10 15 5 
12. 9 11 2 4'' ' . 9 10 1 
13. 13 13 0 4C' 11 n -;:; ~. 
14. 21 19 2 4C. 7 1'7 10 
15. s 13 4 50. ~ v 1c i.) 
16. 25 20 -5 51. :2.3 27 v 0 
1 '7 • 20 1'7 -3 32. r n r_i v v 
1" ~ . 7 13 6 50. r:? <Cu 22 -1 
19, 23 23 0 5 i~. ()C) 
"-"' 23 1 
20. 12 (_j -3 55. 10 13 3 v 
21. 13 liJ 5 5'' >.,; • 5 G 1 
22. 12 19 7 57. 11 10 -1 
23. 20 16 -4 5P >o 0 11 17 6 
24. 2'7 20 -7 50. 17 1l -c, 
25. 25 23 -2 00. 17 12 -5 
23. 19 21 2 61. 24 24 0 
2'7 • 6 21 15 6'' 17 0 -9 "' . u 
28. 2 8 G 63. 24 20 -4 
29. 10 9 -1 6tl . 17 15 -2 
30. 12 15 3 65. 20 14 -c 
31. 6 g 3 56. r: .. 21 13 
32. 8 15 '7 ~· ~-· '0 { • 6 15 9 
33. 8 17 9 68. 0 17 9 L· 
34. 20 17 -u co~ 20 1r' -7 
35. 5 4 -1 70. 16 15 -1 
(concluded on next pace) 
82 
83 
Table 14. (concluded) 
Gain 
it' 
!Jain 
Test Sc Ol'e :.'Rde in !'"f1 ~'-'~ ;)core a de or .J..VUU Ol' 
:Tur·ber Pretest "''ina1 Loss 1:rumbs1, Pr·etest i?inaJ fLOSS 
(1) (2) (3) (4) (1) (2) (3) ( 4) 
71. 1 2 1 8•3. 22 19 - u 
72. 3 11 8 N o.-; 19 --(_); • -u 
73. 21 13 
-" 88. 13 1 ,, -0 v 
-" 74. 7 7 0 '';(' (.), . J :.c Cl 
75. 1S 15 -1 0C. , , s -2 ..l j_ 
ry- S' 11 2 81. lG 1 -:- 3 ' 0. ~'-' 
?7. 12 15 3 r,n ,, 12 5 t;i,o::, • I 
78. 13 16 3 0'7 •·U I 20 ,- ~ ~"-;;, .0:~ 
79. 19 1" 4 94 I 1 ':' l2 -l 0 -v 
EO. 2 13 11 r~. n G -2 ~-
81. ,., ~ 5 ~c. l ll 10 
"' ' 82. 5 9 4 0'7 - ll ~ ' ' . v u 
r:-· '7 s 11 c (,() 3 6 3 D..; • u '-' '·-· . 
(', -~ 12 1 ~ 1 "0 - l - 10 
-"· 
-'-' t:~..:. v 
--" 25. c 1 -8 lOC. 13 1 .-:: 5 v 
Table 15. ~ab~.1.lat::on o~ Gains and Losses ~ ~ade ;-_~e~vJee~: ~~.~.e 
Pretest arx1 Final Test ty 24 Pupils in ~'roup ;:: 
~ ·.n ~..;al Ga:l.r: 
Test Score :::a de ir.:. or Test Sco1·e ::ade lr:. or 
:";urr-~be:t· Pr-etest ' .b'ir.a 1 Loss Nnnber Pretest .i"lnal ·Loss 
(1) (2) ( 3) (.;;,) ( 1) (2) (3) (4) 
1. " 10 7 30. s 7 -2 u 
2. 14 18 4 3 '/. 5 G 1 
3 • 5 q 2 30. 3 G I J 
' 16 10 -6 3 C"'l 7 7 0 'i• v • u u '-' 
,- 10 15 6 40. ry 1'" 9 o. 
' 
0 
,. 
o. 11 lC -l 41. 2 5 3 
?. lS 21 "L 42. 10 10 0 u 
Do lS' lC. -3 43 I 17 15 -2 
9. 20 lS' -1 ' ' '± '± • 1? 18 1 
10. 0 7 -o 4" 2 1 -l u ~ . 
12.. 8 
" 
1 4!3. ~ 11 3 0 
lr' Go 9 lG. '7 47. 4 '7 3 
13. 11 H 3 4 (:~ • 1 r• 9 -7 _;;; v 
E. 20 lS -2 40. 3 G v G 
lS. 12 14 2 50. 2 8 6 
16. 21 16 -s 51. 13 1'7 -1 
17. 15 113 3 52 I 3 5 2 
18. 7 10 3 Cr? .;.._:;, 5 22 17 
10. 18 20 2 54. 17 23 G 
20. 7 14 7 55. 2 '7 5 
21. lC 15 -1 E·6 I 5 'J 4 
22. 13 18 5 5'' I • 7 9 2 
23. 1'7 17 0 sc~ ~ . g 13 4 
24. 17 17 0 C::(l v" • 11 9 -2 
25. 21 21 0 60. 10 14 4 
26. 14 15 1 61. 15 22 7 
27. 2 20 18 ()2 • 21 9 -1~ 
22. 1 2 1 GZ. lC 1() 0 
2G. 4 13 9 64 I Jr. 
-'" 
1'' G 0 
30. 1" -v 12 2 us. 15 l.cl -1 
31. 10 17 7 (' ,c ~v• 2 g '7 
32. 7 16 9 "'" '"J I • G 11 5 
:53. 5 12 '7 --- '7 ll ~ 001 
3<-1 I 15 22 '7 GS. ll lC 5 
35. 0 1 1 70. r-0 17 r-
(conc1uJed on next PaGel 
84 
05 
Ta ole 15. (cone lu::led) 
Test :,:a de in Gain Test Sco1·c ::~de 2_n Qain Score or or 
lJumber Pretest £!,ina 1 Loss Numbe1 Pretest ~inal Loss 
(ll (2) ( 3) (4J ( 1) c21 (;:;) ( 4) 
71. 0 0 0 36. 13 J r; 4 
72. 2 3 1 27. 17 1~ 1 
73. 10 9 _, or' ul:.> • 4 L 5 
7 4. 2 4 2 2" 5 ~ " . 0 0 
75. 14 13 -1 00. 6 13 9 
76. 1 4 3 91. 6 9 'Z u 
77. 7 8 1 en ~"'. 1 10 9 
72. 7 12 7 93. 16 lS 'Z <.) <.) 
79, 11 12 1 94. 
" 
v 3 3 
sc. 3 lZ 10 95. 4 8 4 
81. 6 7 1 96. 1 3 2 
82. 4 4 0 97. 12 7 -~1 
83. 2 1 -1 08. 1 2 1 
84. 0 7 -2 oc 3 7 4 v ._, '-' . 
85. 2 2 0 100. 9 13 4 
,, ~ 
uo 
Table 16, Ase, Intelli~ence ~uoticnt, ScOI'e o~ rreteat, Sc01e 
on Pinal Test, Gain or Loss for ~ach Pupil in Jroup a 
Pupil Age Inte11i- Sc OI·e Pinal Cain 
ger~c e Ot~ Score 01' 
~uot:!.ents Pretest Loss 
(1) (2) 
-
( 3) (4) (5) ( 6) 
1. 16-1 95 2C~ 43 15 
2. 15-9 103 34 
3. 15-8 76 46 45 -1 
4. 15-!) 0'1 "' 30 37 7 
5. 15-6 95 45 57 12 
o. 15-G 102 51 55 4 
7. 15-2 88 40 40 0 
8. 15-1 115 38 32 24 
9. 15-0 114 53 71 18 
10. 14-9 121 46 60 14 
11. 14-0 114 30 67 34 
12. 14-8 111 42 49 7 
13. 14-6 116 46 60 14 
14. 14-6 120 52 68 16 
15. 14-G 109 47 59 12 
16. 14-6 100 37 50 13 
17. 14-'1 lOS 3t1 .S3 lS 
lb. 14-4 125 52 GG 14 
1C . . 14-<-1 109 34 50 16 
20. 14-2 105 35 50 15 
21. 14-2 103 51 47 -4 
22. 14-1 132 66 2B 22 
23. 13-10 134 60 72 12 
24. 13-10 120 44 85 41 
25. 13-10 137 62 64 2 
26. 13-7 133 55 58 'C v 
27. 13-5 139 46 68 22 
20. 13-4 132 41 47 ~ C) 
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Taule 17. Age, Intelligence l;.uotient, Score on P1'etest, Score 
on Final Test, Gain or Loss for .<>ach Pupil in Gr0up 5 
Pupil .Age Intelli- Score Final ,J.ait"l 
gene a on Score 01'' 
Q.uot ient s Pretest Loss 
(1) (2) (3) ( 4) (5) ( 6) 
1. 16-5 83 44 46 2 
2. 15-8 90 31 43 12 
3. 15-7 71 19 31 12 
4. 15-7 84 28 45 17 
5. 15-3 90 42 43 s 
;J • 15-3 120 34 46 12 
7. 15-2 S9 30 4'7 17 
8. 15-1 101 55 50 -5 
c 
, .. 15-0 111 40 44 4 
10. lLl-0 • v 115 36 57 21 
11 • 14-7 99 A 01 ·zG 52 10 
12. 14-7 107 50 62. 18 
13. 14-7 127 58 50 2 
14. 14-5 94 '7 r""' u<O 43 11 
15. 14-5 73 29 47 12 
16. 14-4 113 42 51 9 
17. 14-3 128 4' u 54 15 
12. 13-11 125 47 44 -0 
19. 13-11 lr'n 
'""' 
41 57 15 
20. 13-11 115 7 ";_ 00 -47 12 
21. 13-10 102 43 50 7 
22. 13-8 109 39 48 9 
23. 13-8 123 ~~ .:::;v 52 36 
24. 13-5 121 4< 
" 
57 14 
